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ABSTRACT

l {e<err t  I inr l ings i r r  L2 rea<l ing lcsc:rrch c i tcr  t l rc  bcrrcf i ts  to l i lnqu: tgc dcvclo l . r -

r t r t : n t  f r - on r  s r r pp l c r r r e r r t i nu  r ea r l i ng  w i t h  t ex t - s l ) ec i f  i c  t asks  t l ) a {  r e  qu i r c  l c i i r n -

e r s  t o  i n t c rac t  r ' v i t l r  t he  l ang r ragc  i n  t he  t . c x t .  O r r c  p rocc rh r r c  f b r  l os t c r i ne

l c r r r r e r -  i n t e rac t i o r r  r v i t l r  t ex t r r a l  l a r r g t r age  i s  t hc  app rop l i a l i on  o f  t . ex t r r a l  l a r r -

g l lagc into rvr i t ing arrr l  speaking.  
' Io 

r latc,  I rorvcvcr,  p lo{bssional  r l iscrrssions

on textrra l  apyrropr i : r t ior)  ten( l  t ( )  Ibcrrs orr  thc issrrcs i t  ra ises legarr l ing plagia-

r isrr r  r l t l rer  than i ts  potent ia l  { i rc i l i tat ive e[ ]er : t  on L2 larrgrraee developrrrent .

In part i r : r r laq l i t . t le  is  knol ,n l iborr t .  l row i r rst l r rctcd acl t r l t  lenrners thcnrsclvcs

vierv anr l  rvork wi th texts as res()urccs for  thci r  orvrr  lczr l r r ing.  The papcr acl -

c l lcssr :s t l r is  isstre,  f i rs t ,  by argrr i r rg f<rr-a conrprelrcnsivc rcconsir ler-at i<>n of  tex-

t r ra l  i tppr-opr i : r t i ( ) l r 's  cr i t ic f t l  ro le i r r  any larrgrrage lc i r rn ing.  I t  locates textrrn l

borrolv i r rgs lv i t l r i r r  t l re grathral  : rppr-opr iat ion by zr l l  lealners of  a range of  1,2

tcxtrra l  lca{rr rcs i r r to thc: i r  langrr i rge rrse.  For L2 lc i r rners and L2 instr t rct iorr

t l r is  h ig l r l ig l r ts  a r reecl  to r r r r r lersturrr l  i r r  expl ic i t  (crn ls t l le  type of  l t rngrragc

that  i r  speci f ic  text  uses at  t l re lex icc>grar l ln)at ical ,  scntent ia l ,  and tex(rra l  leve l .
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Next, the paper orrt l ines the pedagogical seqrrence irnplernented at the ad-
vanced level of a forrr-year integrated, contentJ)ased col legiate FL crrrr icrr lurn
that expl ici t ly attends to the textual langrrage of the assigned thernatical ly
clustered reaclings. The paper then present.s clata frorn classroorn observa-
t ions, learner interviews, and analyses of learner lvr i t ing to characterize horv
6 advanced FL learners viewed and respondecl to this expl ici t  instnrct ional
approach to nArrow reading and lvr i t ing developrrrent, focrrsing in part icrr lar
on their approach toward and the t.ypc, clegree, developrncnt of the ir  textrr:r l
appropriat iorls across t.wo senlestcrs. The paper corrclrrt lcs rvith :r discrrssion
of the irrrpl icat ions of this learnel$asecl pe rspect. ive on text l lnl  borrowirtg for
L 2  r e a < l i n g  u r r d  r v r i t i r r g  i n s l r  l l c t i { ) n .

INTRODUCTION

In second language education, reacling has long been seen as an important
resource for language devolopmcnt. Alreacly in the carly days of forrnalizccl
modern foreign lanrr.ragc (FL) instruction in thc latc l-()th ccntury, r-eadins
in conjunction with thc Grarnrnirr-Trzrnslation rnethod was central to FI-
cducation. For better- or-f<rr worse, the nolv infamotrs Coleman Report ol
1929 solicl if ied further the centrality of reading lvith its recommendatiorr
that reacling bc the prirnaly l irctrs and that reirding proficiency be tlre rnost
realistic soal in American FL eclucation (see Bernhar-clt, 1998). TLr bc surc.
the second half of thc 20th ccntury, f irstwith Atrcliolingrralisrn and ttren lat-
er with (lommtrrricativc l,ansuage Tcaching, witncsscd :r noticeal)le m()\ 'c
away frorn rcading in l irvor of'a strong firctrs on the clevelopmcnt ol 'or':I l
competencc, bnt even with this pirradigmatic shift in Fl, peclagogy, rcirdinu
remirined an important rnodality, particularly in collegi:rte FL edlrcation
with its stron[i cmphasis on l iter:u'y schol:rrship. Even as the lower lcvcls ol
instmction in collesiate FI- dcpartments movcd tow.rrd morc conlmllnlcl-
t ive approachcs to langlraee instnrcti<-ru, Lrpper-level classes continuecl t(,
emphasize reacling as thc b:rsis ancl point of departurc for- all strl>scqtrcnt
language work. To the prof'essiol-r 's cle trinlent, this clichot()rnous approacll
to collcgiate FL education has contributed to the instittrt ionalization ol tht
clivision betrveen lower- ancl upperJcvcl instrtrction that scholars havc l.t-
mentecl fbr some timc nol (e.g., l lylnes, 191)fl; Jarncs, 11)t39; Kcln,20{)!
Maxim,2006).  However,  in  recent  years,  as lc : r lner-s,  inst l 'uctors,  ar t r l  r t '
searcTiers havc cxperienced and cloctrmcntcd thc r-rcgativc c()nsequcn( ( -

of this structural division for langr.ragic clcveloprncnt, therc has been gror',-
inginterestin the pr<-rfession, perhaps no m()re obviolls than in thc lect'r.
report by the Modcrn l,anguage Association (2007), to acldress the cullc'r. '
bifurcated system by integrating the nvo levels of instr-uction. Intcrcstin,:..
rather than expanding the emphasis orr olal competence into thc u1>p,'
levels, the focus has been zrlmost exclusively on infusins the lolvcr lcr,

with r icher content, thereby incr.r
reading at those levels (see discrrss

Meanwhile, in another branch r
cation, namely in ESL/EFL, the in
col legiate FL education that reacl in
moclali ty for langr.rage developnte r
typ ica l l y  mr rch  more  ac lvancec l  l : r r rg
FL learner ,  and the i r .  cor r rsc r r .o r  k
academic and discipl ine-specif ic rt
acadernic texts from the otrtse t :rnr
for their writ ing ancl over-al l  lansrra
t ional parameters, i t  is not strr l tr . isir
ing- lo -wr i te "  i s  assoc ia tcc l  n lo r t  o l t
Campbe l l ,  l ! )90 ;  Carson & t .ck i .  l l
for Acaclemic Ptrrposes (EAp) rhcr
of reading in lanstrasc lcar.ning lx
[ r r l  c o n s l n r c t  l o r .  l a r  i l i t a t i r r g  t l r t .  r r t :
learners  (c .g . ,Johns ,  lgg5 ,  2 (X)2) .  I
acterization as "conventional izccl c
cl iscipl in:u'y or profcssioual pr.acrict
t ional izat ion, has pr.ovcr) t() bc an
analyzinu, and teaching acaclcnrir.
t l r t '  r l o r n i  r r a n I  d i s t . o r r  r . s c  r . o r r r r r r  r r n i t r

A thircl  dcvelopntent in scconcl l
implications for the role ol ' r-cr:rcl in
tural notions of lannrage ancl lant
vicl tral ist ic, psycholir-ruuist ic rr n r le r-sr
proachcs sec languaee not :rs a I)r.( ,
f l o r l r  r v i t h i r r : r  s o t . i e t l l  ( . ( ) n t ( . x t .  T l l r
f  l rrencc of Hall idayan sl,srcrnic l i rrr
lubotrt languagc, Ibr within l i rnct ionr
context ancl the f irnct ional usc of I
t cx t  (c .g . ,  Ha l l i c lay , ,  1994;  Ha l l i c l : r r  r
t i ( ) l t : t l .  ( ' ( ) n l ( ' x t u a l  l l a l u l . C ,  t ( . \ l s  i l l . ( ,
, ls gcl lres that re present :r  social lv si
l l rng*uagc ir-r a specif ic contcxt.

As readir.rg gains prornincnct, iu
rering seconcl langtrage clcvcloprrrt
.rr)swer abor-rt  the profession's :rpprr
pcclagogy. One immediate issue is t l
.rs sol lrces from which learners can
'hei l  own use. This practicc oI ' tcxttur
.haped larnely by the atrenrion ir  hl
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with richer content, thereby increasing the role for texts, textuality, and
reading at those levels (see discussion in Byrnes, 2008).

Meanwhile, in another branch of instructed adult second language edu-
cation, namely in ESL/EFL, the instruct.ional context differs enough fr-om
collegiate FL education that reading has been and continues to be a cenrral
modality for language development. Collegiate ESL/EFL learners possess
typically much more advanced languap;e abilities than the average collegiate
FL learner, and their coursework are desip;necl usually as preparation for
academic and discipline-specific study. As a result, students are exposed to
academic texts from the outset and expected to use those texts as the basis
for their writ ing and overall language developrnent. Based on these instr-uc-
tional parameters, it is not surprisir-rg;, for exarnple, that the pracrice "r-cacl-
ing-to-write" is associated most oflen with this edtrcational conrext (c.g.,
Campbell, I990; Carson & Leki, 1993). In thc relatecl strb-fielcl o1'English
for Acaclemic Purposes (EAI)) therc has been aclclit ior.ral work on the r-ole
of' re;rding in langr-rap;e le:rrnins' by lbctrsing on senre as a poten tiall l '  hclp-
tir l construct for facil i tating the academic preparation of second language
le; r rners (e.g. ,Johns,  1995,2002).  De{ inecl  here us ins l lhat ia 's  (2002) char-
ircterization as "conventionalizcd communic:rtive evenLs crnltcclclcd rvithin
clisciplinary or professional practiccs" (p 23), senre, bccausc o{-its convcn-
tionalization, has proven to be :rn cll 'ectivc constntct for underst:rnrl ing,
analyzing, and tcaching acadcrnic cliscourse as well as the discoursc(s) o{'
th< '  domi r ran t  d is t 'or r ls t '  cornrr r  r r r r  i  t i t 's .

A thilcl dcvcloprnent in sccond langtraue education that has siqnificant
implications for the rolc of' rcaclina has Lreen the emerge ncc of sociocrrl-
tural notions of language and langtraple acquisit ion. Diverging from indi-
vidualistic, psycholineuistic rrndcrstanclings of language, socioculttrr ':r l ap-
p roac l t cs  scc  l ang r rae ( ' r ) o t  i r s  a  p lecx i s l< ' n t  r ne : rn i r rg  sys t cm b t r l  r r s  a r i s i ng
frorn within a societal contcxt. This crnphasis on context rcflccs thc ir.r-
f lttencc of Hall iclayan systemic firnctional l insrristics o11 crrn'cnt thinking
about l:rnguage, for lvithin functional l ingrristics ce ntral trnits of inquiry arc
context and ttre functional use of langtrauc within s()me c()ntext, i.e., the
text (e.9., Hall iclay, 1994; Hall iclay & Hirsan, 1989). Because of'their' l irnc-
tional, contextual nature, texts:u'e thtrs secn not irs incliviclual entit ies but
as gcrlres that represent a socially situated and ctrlturally ernbeclclecl use of
lanp;uzrge in ir specific context.

As reading gains prominence in the prof'ession as a modality for f<rs-
ter ing sccond languagc development .  thc l 'e  l r lc  impol ta l r t  qrr ( 's t i ( )ns t ( )
answer about the profession's approach to reacling ancl its accompanyinu
pectagogy. C)ne immediate issue is the clegree to which texts arc to be secn
as sources fiorn which learners can borrow and appropriate lane'uage fbr
their own use. This practice of textual borrowir.rg or appropriation I 'ras been
shaped largely by the attention it l-ras received over- the past 20 yeals fr-orn
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researchers and practitioners working rvith developing u'riters in academic
ESL and EAP/ESP programs as well as in Ll university-level composition
classes. Dehned within this scholarship as the appropriate integration and
documentation of other texts into one's olvn language Llse, textual borrow-
ing understandably has been vielvcd from this pelspective as a significant
challenge for novice learners as they attempt to learn how to borrow from
texts according to traditional western text citation practices and thereby
avoicl charp;es of plagiarisrn. As a result, much of the scholarship to date
has hacl a tlvofold focus: first, to try to understand zrncl explain textual bor-
rorving practices of novice wr-iters; and, second, to offer recommendations
fbr revising instrr,rctional approaches to bettel' accommodate the difficul-
t.ies thcse writers face. To a large clegree, clismissing the earlier notion that
fatrlty textual borrowing results frorn either ignorancc or intcntional decep-
l-ion, r-esearchers have idcntilied a range of lactors that help to clarify thc
bchirvior of clevekrping writers. I{..rntz (1990), for exarnple, attributes far.rlty
textual borrowing to lcarners' inabil ity to reircl lhctorically and thereby to
iclcntify thc underlyins arsurnent of't l .re sollrce text. Without an awareness
of the sotrr-ce text's rhetoric, writers then tend to rcprcscnt the writ ing task
nrcrcly:rs a reproduction of source material rathcr than a cliscussion of the
source text's rhetorical context ancl problcm. In hcr case study of one uni-
versity-level LSl, writcr, Curric ( 1998) points out all the demands associatcd
with a complex writ ir.rg task ancl sccs tcxtual bon'owilrs as a coping dcvice
in the face of thc challcnecs in ;rcirclcrnic r 'vl it ins clnsses. Rather than focus
on external variablcs affccting tcxttr:rl borlolvins, I-Ioward (1993) coins thc
telm "patchwriting" to clescribc wlitcls' "copyinu l i-orn a source text and
then deleting some words, altcrina grarnmatical stnlctl lres, or pluuging in
onc-Ibr-onc-substitutes" (p. 233) ancl aleucs thirt this transitional stage of
writ ing has important intellecttral benefits for writcrs intcrcstcd in acquir-
inq acaclcmic-level disconrsc. Pccorari (2003) also sccs patchwriting as a
rcal ancl nccessary stnse for cleveloping lvritcls irnd algues that western text
citation practices are not neccssarily f irst ancl fcrlcnrost on novice writers'
rninds clurir-rg the writ ing Jlrocess. In her late r work, Pccorali (2008) arques
that students' abil ity to inco|por-ate s()rlrce material appropriatcly into their'
own langr-rage use correlates closcly rvith its pcclagogical treatment in the
classroonr. Eqtripped with this rnore nllanced understancling of textr.ral bor-
rolving as a potcntially bcneficial practice fir l second language learners, the
acadefric writ ins pr-ofession has been able to makc much more concrete
rccomme ndations for revisinq pedirgogical practice (Barks & Watts, 2001).

Based on this reccnt scholarsl.rip, irn irnportant next step in the research
is to explore tcxtual bclrrowing less as a ploduct of the developmental pro-
cess second language leamers uncler-go toward becorning advanced users of
the language and more as an important stcp in the reacling process that can
have a facil i tative cffect on sccond lansrraee acquisit ion, in general, and sec-

ond langr.rage writing developmen
textual borrowing as an essential li
presenting an edr.rcational setting :
in which texts and textual borr-ol
learnin6; at all levels of instruction
rowing practices of'six advanced le
intensive semester ol 'study (6 cr.ed

EDUCATIC

Def ining Characteristics

I'roviclins thc c<,rntcxt for expl<:
l ink bctwcen second language re:
derqradtrate curliculum of Gcorg
(GUGD). Because of its artictrlatct
lum into one unil lecl approach t<r
eraclication of thc albrcrnen tiol)ccl
ol ' instruction, the curr.icrrltrrn lurs I
prol'essirtn.r Serving as the unil\, in
et ' r r  r< ' - l  rascr  I  l i  t t , r 'ar .y  or . i ( .n ta l  ion t  I l :
ina the cornplcx (con) tcxt t ra l  nutr
thc conven tionalizecl forrns ol' lan{.:
spcci{ic conrcxrs; (3) ancl bccr>rnir
ruipnla.ting thosc scnr.cs for- scl{-cx
orienLetior-r thcrelirre are texLs, l.hc
fi 'om ancl reflcct a l inerristic-crrltrrr.
as well as lexico-rrr-amlnatical, (l isc
rvithin which rncaning is n-r:rclc. In
to be appropriatc ltased on the sirr
ducins as well irs thc situ:rted-ncss
to make mcanins. In toclar"s sl()l):
tcxts appear in a ranqc ol'rncclia. l ir
issue. As a rcsult, scholar.s often rrsc
capture better the many cliffercnt a
ptrblic l i fe (c.g., Ncw I-onclon (ir.orr

APPROACH TO TE

A genre-based literacy orientarion I
of textual borrowing in the crrr.r. icrr
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ond languap;e writing development, in particular. This chapter investisatcs
textual borrowing as an essential link between reading and writing by, first,
presenting an educational setting at the collegiate level in the United States
in which texts and textual borrowing are considered central to language
Iearning at all levels of instruction and, then, by examining the textual bor-
rowing pl'actices of six advanced learners of German over the course of one
intensive semester of study (6 credit hours; 70 contact hours).

EDUCATIONAL CONTEXT

Def ining Characteristics

Providing the contcxt for exploring textual borrowing as an irnporhnt
link between second language reading and lvr-iting is the integratccl rrn-
dcrgraduate culricultrm of Georgetown University (ierrn:rn Departrncnt

(GUGD). lJecausc o[ i ts art iculatecl integration of al l  lcvcls o{ ' the cur-r icu-

Ium into one trnif ied approirch to learning and teaching ancl thcreby i ts

eradication o{ ' thc ir{br-ernentioncd cl ivision bctwccn lower and upper leve ls

of ir-rstruct ion, the curr iculum has achieved nationwiclc attention in the F[,

profession.r Scrving as thc unifyinq f i 'an.rcwork within the curr iculum is a

ecnrc-basecl l i tcracy ol ientir t ion that has :r threef<rlcl  f<rcus: (I)  unclcrstancl-

inu thc cornplex (con)textuir l  natlrre o1' l :rnauage trse; (2) beirtg irwale o{

thc convcntional izecl fbrms of laneuagc, i .e.,  [enrcs, t .hirt  are privi lcgccl in

specif ic contcxts; (3) ancl bccorninq {aci lc at both rcproclucinq ancl rna-

nipulat ing those scnres fol sclf :expression. ( lentral to this type of l i teracy

oricntat ion therefirre are texts, where texts are seen irs genres that originatr

{ iorn :rncl rc{ lcct :r  l insuist ic-cultulal cornnrunity that establ ishes : l  cor)tcxt

irs wcl l  as lcxic<.r-srammatical,  discursivc, social,  and cult trral botrnd:rr ics

r,vi thin which urcar.r ing is made. ln other r,vords, lcamcrs' lan{tr:rge usc h:rs

to be appropriatc birscd on thc sitllatecl-ncss of thc tcxt that they 2rrc pro-

ducing as well as the situated-ness of the texts that thcy arc ch'awing fl-onr

to make meanins. ln today's global ized :rnd mult i l ingtral lvorlcl  in which

tcxts appear in a range of meclia, l i tcracy bccornes an increasingly complcx

issue. As a rcsnlt ,  scholars often nsc thc plural form "l i teracies" in orclcr to

c?rpture better thc rnany dif ferent abi l i t ies thirt  arc nccess:rry to f irnct ion irr

p t rb l i c  l iTc  (c .g . ,  Ncw London Group,  1996) .

APPROACH TO TEXTUAL BORROWING

A genre-based literacy orientation has significant irnplications for the rolc
of textual borrowinpJ in the curriculur.r.r. A central unclerlying'principle in
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this curr icular approach is that there is a conventional ized nature to mtlch

languagc use . one of the early proponeltts o{ ' the nol ion of ge nre, Rakhtin

lf  ggOfrj ,  poi. ts out rhat conventional izat ion comes about becattse of the

recufrent and intertextual nature of genre. Language users do not rein-

vent language for every cotnlllunic:rtive event; rather, the,v clraw on stable

ancl mandatorJ patterns of languaee use establ ished in previous instantia-

t ions of rhar. event. This notion of intertexttt i r l i ty, a term coined by Kristeva

( 1986) in l-re r analysis of Rakhti l ,  I . tas asstt lnecl a central posit ion in the f ield

of cl iscoulse analysis to assist in t lndcrstandirrg thc interple tat iotr and cre-

:rr ion of rcxts. F:r ir-clough (1992), {br cxample, strcsses the dialogic nattrre

Of intertextuit l i t ) ,  discLlssecl by I lakhtin to assert that a text both draws on

prior texts and rcposit ions thcm based ot.t  the cltrrct l t  contextual factors'  In

,, , . ,-r ,rr" reccnt discussion of intertcxtuir l i ty as i t  pertai l- ls to language learl l-

ing,-fohnstonc (2002) describes thc lanquaqc lcar-ning pfoccss as pfogress-

ir, [  i r-o,rr "rninrickins lvorcls, stmctures, Ptr lPoscs, at lcl  rvays of talking that

l tel,-r,rg to othel pcoplc" (p. t :O; t() apPropriat in{r thesc bor-t 'owed i tclns

Ircc6rcl iug to or- lc 's incl iviclual w:ry o1-ntc:rtr ins makins. For Bakhtin ( 1!)8tra)

this cl ialoAuc l tctwecn icl iosyncratic { irmrs of sclf ' -cxpression and gcner-ic '

stal ldarcl izct( l  pal-tcrr-rs of lanUuapJc t lsc wils scl l ' -evident: "() l l r  speech, that is,

a l l  9ur  u t te ranccs  ( inc l l r l i ng  c rea t ivc  w6rks) ,  i s  { i l l cd  w i th  o thc ls 'w( ) rds ,

'alying clcet-ctcs <lf 'othet-trcss or virrying dcgt-ccs o1- 'ott t ' -owtr-ncss, '  varyitrQ

clcgrccs o[ 'r lwnrcncss and detachmcll t" (P' 89) '

Berc:r lsc o1' t l -rc crrrr icultrrn's ernphasis on thcl c()ntextt lal  and intel-tcx-

t.rral lat lrrc 6{ ' latrgttage trsc, indivicl tral scl l ' -exl lression, lol}q thc l ' ral lrnir |k

of Amcrican ccltrc:rt i<t ir ,  is approachccl 1l 'orn a l lakhtiniarl  Perspccl ive that

consiclers ot lr  al) i l i ty t() cxPrcss ottrsclvcs cl 'cat i \rcly dcpenclent on ot l l '  conl-

rnancl o1'a spccif ic c()ntcxt or QcIl l 'c;  that is, thc l lcttcr ottr r tndcrstanding o1

specif ic eeltrcts, t l tc tr tot 'c f i 'cccl<lr-n wc l lavc t<l t tsc thcu. Frorn this PersPec-

t ive, knowlcclqc constnrct iou ancl olvnc|ship l lo lor)gcr resiclcs in thc indi-

viclual btrt  i tr  a conltnttnit ,v of ktrt l rvct 's lvh<l t tse, to rtsc i tuothcr lJakhtinian

tcrrn, soci ir l  latrettagcs. The task ir l  a l i teracy-()f icr l tccl curf ict l l t l rn. then, bc-

contcs faci l i t l t t ing thc clevclol lrnent ol 'kl lolver-s l ly e xpclsing thern to a rangc

of, tcxtgal crryircl l l rents, b1,p:rki1u thcln awarc <l l 'h<xv thcse cnvit-oltnlcl l$

[ lSc langt lage l t t l r csp t lnc l top iu t i c t l la l . cOl ] l -cx ts ' : r r t r lb l ,e t ]cor t rag i r rg t l ] c i l -

appr-opl iat i<)l t  of othe rs'  latrgtraec [<rr thcir owll  PtlrP()scs'^ 
l lgcl.nr" ing hcavi lv on this l i ter ' :rc1^orictrtccl ancl gcurc] lased approach

to tcxtual pr-oduction and intcrprctat ion, thc GUGD cttrr ictt lum fot-esalv a

r l i f l c r . e r r t  r . r r l r ' l o r .  l e x t u t r l  h O r | o r v i n g  t h : r t  i r l t ' r r t i f i c r l  i t  a s  a r t  c s s e l l l i a l  ( o l n P o -

nent of latrsrtage lel l |ning. Much l ikc H<xvarcl 's (1995) rccotntneudatiott

of viervi.g p^tc. l-*vri t ing as a "pe6agogical opp'rt trnity" (p. 78a;, c* ' ' icu-

1.,n, planiie,-s irnplcrnentecl a tcxt-basecl pcclagog,v that is centered al'otlncl

cxpl ici t  i t t tcnt iol i  to tcxtual fc:rtut 'es at thc discotl fse , sentel lce, and word

le,,cl  for thc ptrr-p<tses of encoufasins le arner appropriat ion of these f 'ea-

tures for their orvr-r langr.raec prorlr
rvith n.ruch of the scl'rolarship on tct
appropriation of content but nitht
provicle fol opportunities to foster.
l ines of  Slobin 's  (199i j )  " th ink inq l i
their inter-action with texts to ap[)r-()
thev seek to make. (lhoice ancl rht,
are thereforc strcsserl while at rhc srr
bv gener-ic convent.ions arc clc:rr-lr r.

S t r c h  c x p l i c i l  a t t e l l t i o n  l ( )  ( ( . \ l u . r
rcsearch in  th is  curr icu lar .  s( ' t t i r )q:

l. Hor.v rnuch do learrter.s bor-r-or,
2. What clo learncrs bor-rorr. ;urrl
3 .  Do  l ca r r r c t ' s ' l l o r ro r r . i ng  p r . r r  t i t

T l re fb l lowine sect ion p l -cscnrs : r  \ r r
o l 'one scgmcnt  o{ ' lc : r r . rcr -s  rv i t l r i r r  t l
thcse qucstior-rs.

THE

Instruct ional Sett ing

Intensivc Aclvancerd ( iernlrn is :r  . i
to sttrdcnts who h:rvc conrplctcrl  trr .
(  I70  c r tn tac t  hor t rs ) .  The cor r r .sc  r r r t ,
hotr ls :rncl consislc<l ol '  forr l  th( 'nl ir t
historl ,  l l 'orn 1045 to thc pr.t 'sc' t i r  rs r
For- cach unit,  lc:rrncrs rcarl  - l-{ i  t t 'xr
tnoc le ls  o { ' lane t raac  t rse .  The ins t r r rc r
thc le:r lncrs'  undelst i l tr l i t re ol ' tht '  t  t ,
purposc ancl contcxt cl l ' the tcxt. urrr l
gralnrlrat ical feat-rr |cs. Pa|t iculur- t 'nr1
ilttcn ti ol-l to thern:r tictally nrarkerl lex i
the  rnos t  l t rominent  and cor rs is tcn t  I
crrr l ictr l trrn fbr accomplishina that \ \ .1
Spccif ic topics lvi thin each rhcnratic
{bcal points fol clevclopine it field ()f'

Ii--attrres tlurt were clr-awn clircctlr. ll-r
s : r rnp le  scrnant i (  l i e ld  i r r  Apper r r l i x  . {
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tures fbr their o'rvn language production. The ernphasis then, in conrlasr
rvith much of the scholarship on textual borrowing, is not primarilv or-r thc
appropriation of content but rather on particular language featr-rres that
provicle for opportunities to foster the construction of thought. Nong the
lines of Slobin's (1996) "thinking for writ ing," learners are encolrragecl in
their interaction with texts to appropriate lauguage that sr.rits thc meaninp;s
they seek to make. Choice and tl-rc agentive natrlre of textual production
are therefore stressecl while at the sarne tirne the limits placed on borror,ving
by generic conventiorls are clearly recognized.

Strch explicit irttention to textual borrowing elicits specific quesrions ro
lcscarch in this curricular settinq:

l. Holv rnuch do learners borrow from their reading?
2. What do learne rs borrolv ancl why?
3. Do lcarncls' borrowing practicres changc ovcr tirnc?

The fbllowine sectiorr prescuts a stucly of the textual borrorvirrg practiccs
of one se{rnent of learners within thc c--urricrrluln that rvil l  acldrerss each of
thesc questior-rs.

THE STUDY

Instructional Setting

Intensivc Advar-rcecl Ge rnran is a six-crcdit  course (70 contact hotrrs) open

to studcnts who havc complctecl twelve crccl i t  horrrs ol 'col lcgiatc ( lcrrnan

( 170 cont:rct houls). Thc cotrr-sc Inet l i )r lr  t imes cuch wcek lbr '  :r  t() tzr l  o1'f  ivc:

hotrrs : tr tcl  consistccl of fotrr thernirt ic uniLs that cxplolcd Gcrrnan cultural

history f irnr 1945 to thc present as ref lected in personal ancl publ ic st()r ies.

For each unit,  learncr-s r-ead 4-6 texrs thnt sc-rvccl as carl icls o{ 'contc-nt:rncl

rnclclcls ol'langrragc r.rsc. Thc instruction:rl focus of each text w:rs to facilit:rtc:

thc lcarncrs'undcrstanding of the ccntral content-related isstres, the orig-in:r l

l l l rpose and context <-rf  the text, ancl the text 's ge ncric, scnte nt ial,  and lexico-

erarnrnaticrirl featurcs. Partictrlar emphasis rvas placecl on clirecting stu(lel)t-s'

attentiof.to thernirtically rnarkecl lexico-g'rarnrnatical f'cattrres with a tcxt, ancl

the rnost prominent and consiste nt approach that was trsed throughout the

cul l iculurn fcrraccornpl ishing thatwas the creation of semantic orword lrelds.

Specific topics within each thematic unit were identifiecl ancl then senrecl as

focal points lbr developing ir fielcl <tf semantically relatccl lexico-grammatical

featnres that rverc clrawn clirectly liom the thernatically based texts (see a

sample semzurtic fielcl in Appenclix A).
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Each unit then ended with a writing task ancl a speaking task, both of
which were formally assessed and were intended to provide a forum for'
students to apply the generic, content, and language knowledge they de-
veloped during the thematic unit to a specific situation. In the case of Ad-
vanced Ger-man with its focus on personal narratives framed against pub-
lic events, each of the writing tasks asked students to tell a personal story
against the backdrop of a major historical event and to draw on the content
and language fbci of the respective instructional unit. Table 6.1 provides
an overview of the four instructional units and their accornpanying rvriting
tasks. One of the main criteria for successful completion of the lanp;uage
portioll of the writing task was the use of theme-specific lexico-gramlnar.
Students were thlls encouraged once more to recognize that in ordcr to
successfully and appropriately discuss a particular thcme, they needecl to
access topically relevant lexico-grarnrnar from the reaclings.

The Participants

Six unclergraduate learners of German (4 female; 2 ntale) participatecl
in this study, three of whom hacl completecl the previous level in the cur-
riculurn ancl three of whom had placed into the level basecl on the crlr-
riculurn-based placement text (see Norris, 2004). Recatrse this level of the
curriculum is above the lcvcl requirecl to firlfill the collcgc's lanuuage re-
quirement, all participants had chosen to take this corrrse as an elective.

Data Sources

The clata for analyzing the learners' tcxtual l>orrowir.rg practices consisted
o[the following: (1) thc rough drnfs of :rll four wr-itinp; assignlncnts: (2) tran-
scribed intervicws with each participant aftcr subrnitting cach rough draft
(24 interwiews); (3) periodic obscrrrations of the class; (4) perioclic meetinss
with the instnrctor: ancl (5) instructional materials for the course.

TABLE 6.1 lnstructional Units

Instirctional unit

and Writing Tasks

Writing task

Coding

Based on these varied sources, th

tants were able to determine rvhich
verbs, adjectives, adverbs) hacl been
Because the focus was on identi fr inl

on the reaclings for their olvn lansru

coulcl be traced back to a source rc\
borrowed i tem rather than disringtr is
borrowings as Campbell  (1990) cl icl .  (

role of textual borrowing in lanerragc

a learner-producecl text are bolrorr'er
i terns borrowed from rnaterials in thi,

ANAI

Quantitative Analysis

To provicle a quanti tat ive ovcrr. icr
corlrse of the scmester, the mcan un(
rowinss were calculated for each ol ' t l .
the numbe r of part icipnnts prccltrcle s
sis, thc trend across thc fbur tasks is r
6. 1 indicirte, whcn viervcd col lect iveh,

at a rclat ively high ratc () l t  thc f irsr ,

inas sl inhtly on the second task, thcrr
on the thircl  task before l tolrorvins rr
r n ( ) s l  ( ) n e - q u a r t c l  o f  a l l  c o r i l e r r t < ' : u  r r i r

TABLE 6.2 Descriptive Statisti<

Student Task I Task

Post-war ()ermany

Divided Germany

Unifiecl C,errnany

Contemporary rnrr l t icul tural  Gerrnany

Tlrarrk-yorr letter for care package

Pelsonal  nar lat ive about f leeing East  Gernarrr

Public :rppeal

l o r r l r r e l i s t i c  p , r r t r r i t  o f  V i e t r r emese  i r r
()errnany

I

2

3

4

5

6

Mean

SD

15.87o

16 .3

18 .5

I  t i .7

17 .1

1 2 . 5

16.  l i r

2 . 0 l

1 5 . . 1 '

l :1. { i

I ts

l 3  i

t 3 . 2

t  3 .3 f

- ) . . t  I  l
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Coding

Based on these varied sources, the researcher and tlvo r-esearcl).r\\ i\-
tants were able to determine which content-carrying words (i.c., r)olui\.
verbs, adjectivcs, adverbs) had been borrowed from the course readings.
Because the focus was on identifying the extent to which stl ldents dre\\ '
on the readings for their own langtrage prodr.rctior-r, any formulation that
coulcl be traced back to a soul-ce text or semantic field was consider-ed a
borrowcd item rathcr than distinguishing bctween exact and close texttral
borrowings as Carnpbell (1990) did. Of cour-se, a dosmatic approach to tl.rc
lole of texttral borrowing in langtrzrge learning wotrld assert that all lvords in
a learner-producecl text are borrowed, but this study focused on-just thosc
items borrowed from rnaterials in this c()ul-sc.

'  ANALYSIS

Quantitative Analysis

Tb providc a quanti tat ive overview of thc textual b<trrowinss ovcl thc
corlrse of the semester, the mcan anrl standard deviat ion of 'stuclents'  Lror-

rowinqs were czrlculatecl for each of thc {bur writ ing assignnrents. Althoueh

the numbcr of part icipants plecltrdes a rn()r(- '  sophist icated sLrt ist ical anal1.

sis, the trend across the fotrr tasks is worth n()t ing. As Tirblc 6.2 ancl Figtrrc

6. 1 indicate, when viervecl col lcct ivcly, t l rc part icipants startccl off  borlorving

at a relativcly high ratc on tl're frrst rvriting task, dccrcasecl their borrorv-

ings sl ightly on thc sccond task, then cur-tai lccl thcir l torror,vines noticcably
()n thc thircl task bcfbre borrolving rnorc on avcra{rc on the lrn:rl tirsk (al-

most ()ne-quartcr of al l  contcnt-carr-yine lvords) thit l  on any of thc previorrs

TABLE 6.2 Descriptive Statistics for Textual Borrowing (n = 6)

Student Task 1 Task 2 Task 3 Task 4

) 15.870

2  1 6 . 3

3  18 .5

4 16.7

5  l 7 . l

6 ]2. i r

lit.4%

7.(;

12 .6

l 8

l3.r i

1 3 . 2

13.38

3.4ir

t\.47a
(i. I

2

7.(i

1 0 . 7

3.9

20.5%,
r 8 . l

23.9

20.8

25.8

24.3

22.2:t

2.90

Me:rrt

SD

I(i. I ir

2 . 01

ir.62

3 .  l 9
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- Student I
Student 2

- Student 3
- Sludent 4
" Student 5

Student 6

o ' ' 
*rr*,ngTask 

3 4

Figure 6.1 Pcr<:ent;rge of contertt  l ,vorr ls l tort-txvccl acl 'oss fbrrr writ ing taSks.

tasks. l lcc:rrrsc of thc variat ion bctlveen and rvi lhin tasks, a closer analysis of '

the pcclagogH t l-rc str. tdcnt pcrfcrrntatrcc, atr<l thc sttrclenI response to the

performancc ftrr cach of the f ir trr t : lsks, wi l l  bt:  r :onclt tctcd.

WritingTirck I: Thanh-You Letter

Thc-- f i rst thernatic unit  orr irnmcdiatc postwil t ' ()errnany cnclecl with the

writ ing task that askecl s[uclents to writc a f ict ional t l ' rank-yotr lettcr lo the

donor o{ 'a carc package scrtt  t l t  thc encl of wirt-.  Providing the content basis

for this task, studcnts rcacl onc dc-sct- ipt ivc tcxt al lott t  carc packages and

fotrr pcrsonal narrat ives abotl t  cxPel ' ict lces th:rt  ( lcrm:rn sPeakers had at

the encl of the war (e.g., rnigrat ing fr-om cirst to wcst; barterinS on thc black

market; scarching for lovcd oncs). The approach to:r l l  f ive texts fol lowcd

thc samc pattcrn of (1) rcactins thc tcxt out-sicle ol 'cl i rss to identi fy irnpor-

t-1nt themcs and evcnts; (2) reyicwins the themes and cvent-s in class; (3)

r-etel l ing thc chronology of thc story; (4) rnining thc text for sal ient lcxical

i terns th:rt  col 'rcsponded to scmantic f ields bcing clcvelopcd in class; and

(5) cl isctrssine thc crt l t trral signif icance of the text. l ly the end of the unit '

the c]ass ir long with the instrnctor hacl clcvelopecl atr extcnsive sematrt ic

f leld ce ntcrecl arouncl the topic of '"war's cncl" that inclr.rcled lexical i tems

gsed to characterizc the pcople (e.8., tr i rr-t tnatized, hotncless, hopelcss),

rhe cit ies (e.g., clestroyecl,  l tornbcd out, l )ei l ts cleirncd t lp), and the pol i t i -

cal situation (e.g., tc_r clie, to be tzrken pris<tncr', ro pLlt down arms) at the

encl of the war (Appencl ix 1). In aclcl i t ion t.o the tcxts'serving to deepen

stuclents'  understanding of the immccliate POStwal e ra, they also providecl

!
6t zu

3g

n 1 5

q,

8 1 0

a context to practice the tlvo tars(
pressing temporality and causalitr..
pora l  phrases  and s r rbord ina t ing  r
because, whereas) to l ink eveuts e
this work rvith texts and the tzl-ee ter
de ta i led  c lcscr ip r ion  o f  rhe  wr  i r inq  l
genre-based natr lre of the ctrn-icrr lr
that students were askcd to pr.oclrr

the  fea t r r res  o f  thc  genr .e  t l l r r  s t r r r l t ,
to three categories: (a) the l) i l rul.c
learners had to produce; (b) rhc cr
informat. ion that were to be trcatcrl :
the features of Gerrnan that rvcr-e r:
lexical-grarnrnarical levels. Al l  rr ' r i t i r
presented ir-r this sarne tr ipart i tc f i rr-
discussion of genre-basecl tasks ) .

In case students wcre tursur-c rr. l t : t
you letter, the detai led nature ol 'rh
cluclc ancl even r,vhat to brtrrou.. For r
t ions as rvel l  as the scmantic f iclcls rr.
shoulcl attend to. I t  is thcn per. l l rps
content-carryine words in t l-rc six st
r-owed i tems. Spcci{ icalh' ,  thc br>r-r-c
(I )  reccr-rt ly introcluccd constl-ucri()
ity (e.g., thc aclvcrbs tlrcrefore, lncarts
irrrcl conjtrnctiotts r{ier, beforc); artrl (1
(c.u., lo be talrcn p,risortcr; ntbl.tle, lo rx,
cxhibitccl both a sood undcrsrancl i
t : r r r g h t  r n a t c l j l r l  i n  t l t e i r .  r r . r - i l i n g  ; r r t r
i tems tha t  s r r i ted  the i r  cor r tn tun ica t i ,
this kind ol 'r ,vl i t ina tzrsk is rcf lcctcrl
rvith tl're lcsearchcr.

Shot' t ly after subrnit t ins the r.orrsl
t icipant met with thc researchc'r.  unc
cxplainine thcir rcirsons for. part icr
t() thet assiglt lncnt. One studer)t cor
textnal borrowing encouragcd in r l t ,

I  hac l  to  re ly  heav i l y  on  the  rna tc r - ia l .  ;
best, lve corr ld cl ircct lv t l rrote f r-orrr t l :
learning, i t 's rrot plagiarisrn, 1'orr jrrsr I
frorn the text and relyirre heavih.<trr r
lvould h:rve no idea what to sar,.
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a context to practice the two tarS;eted language features for tl.rc tttrit. es-

pressing temporality and causality. Specihcally, students wol'ked rvith tetrl-

poral phrases and subordinating conj l lnct ions (e.g., before, aftcr, n'hetl .

because, whereas) to link events either temporally or catlsally. Follorvirlg

this lvork lvith texts and the targeted language featttres, students receivccl it

detai led descript ion of the writ ing assignment (Appendix 2). Reflect ine thc

genre-basecl nature of the cttrriculum, the assignment indicated the gcnre

that stlrdents were asked to procluce (a thank-you letter) and presented

the features of the genre that students were cxpectecl to include accorcling

to three categories: (a) the nature of the task itself, in terms of the genrc

learners had t<t procluce; (b) the contelll- foclts, in terms of the sottrces of

information that were to be tr-eated; ancl (c) thc language focus, in tcrrns of

the featr.rres of German that were targetecl at the cliscourse' sentcnce, aud

lexical-granrrnatical lcvels. Al l  wri t ing tasks throughout the ct lr l ' ictr lrrnl arc

presented in t l .r is same tr ipart i te forrnat (see Byrrles et al. ,  2006 for dct:r i let l

discussion of genreJrascd tasks).

ln case students were Llnslll'e what kind of'language to nse in thcir tlrirlrk-

you lettcq thc clet:r i led nature of the t:rsk sheet remincled thern w[at to irr-

cludc and cverl whtrt to b()rl'ow. For example , temporal and calrsal constrtrc-

rions as well as thc semantic ficlds werc listcd as lang;uage foci that sttldcllts

should:rt tencl to. I t  is thcn perhaps not st lrprising th:rt just over l6% rl l  thcr

colltent-ctrrrying worcls in the six stttdent-w|itten perfor-lnallces werc b()l'

lowecl i tems. Specif ical l l ' ,  thc borrowings coulcl bc catcgorizccl as fol lorvs:

( l  )  r-ecently int.roclucecl constnlct ions for cxpressins tcmporal i ty ol '  ci t t tsal-

l- s-\-q-;r\s\r.\r,{sq\Ssq.-\sr\rsq.rr\\rrr"'\.-stn. r\rt1.{rnre.t\rp e:nrl o(tht rlm-

I,i*,,-p-rt.rr,),1rurnl.e,loreirr,te)))]*':1,^)),'::l]:;),X,:-;::;' ' 
, ,,,',:;;,":;:"J",,"ni*;;;i;t 'l'i'-:,i,.:i"':.n r(' irr(r"(rc 'lrrc rc"''lrtrv

' r r r ; r tcri ir I i n t' e i I. - tl; t#; in.' ̂ iu 
"y 

u'. 
: :',:, ::: r' ::': r;:':il: T'l'

' li ffil ,i ill:J-x H:ffi;" F'il; :::,1 :.': i : I; lfi :1ff;
] H[l# i::; ; ; ;; ;;' ;;; i ; ; h'i-' ff a n s c ri p il o n s o r th e t i';r te n''; en's

ruli uttPot'
,  .  o l

t /.rss; 1tr
,nt lexical

r i . rss;  and

r.\c tnit,

c: .nt t ic

? a .  .

l : : : '

Li'...

) ( : I

l "  i I

\\'\t\ Ne \c\ea\ehet

il:;,,'rT;;i'ii''ttingtheroughi:1-::l':'.'::::l::^il';;il:)lll,d::i'il::;i,il'ii:'.*"1^'.i"':"'in:1.:;1:::"'1;;1ffi ;;:;$l#il1}i:l';"''ili,;11y::.,::,:::il,iii'I?li;iil"'ii,i::;,  explainrng t l tclr  rcAiurr) '" ' , r : ' :  
^ l : :- ' -  

-  
thc typc ol

l/22,t1-2fo)/)/tf/t/Onentdentcommentedspecifi 
callyabotrtr

1a,t'11/.") )2ot7z>rt'jtz!'-t'ttt't>ttt:t1'z'rl in tht' CIrCD 
""t{1'f'.9'it't'sttt:

Jittr/tott'/vltt:;tvil,r'tttttltt:rtttttt:tL;t/'attr/rn'vctr"tpt:r-t/)rt/'/ '/t '/()/'/t/t;tt' j/it/itr

best ,  we corr lc l  t l i rc-ct ly  qt tote f rot t t  the text ,  becl l r tse '  yor t  kr toui  $ 'her l  ) 'c l r r i 'e

\earning, it's not P\agiar isrrl, yotr just learn tlle expresstons' So' a lotof i\ c'-aD'rt

f rorn the text  atrd re ly i l lg  l reavi l f  on whatwas i t t  thc text '  bccar lsc ot l r t : rwist :  I

worrld ltave Iro itlea rvltat to say'
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a context to practice the two targetecl language featttres for the tluit, cx-

pressing temporality and causality. Speci{ically, students workecl with tem-

poral phrases and subordinating conjunctions (e.g., before, after, when,

because, whereas) to link events either temporally or causally. Following

this work r,vith texts and the targeted language features, students received a

detailed description of the writ ing assignment (Appenclix 2). Reflecting the

genre-based natrlre of the cttrriculum, the assignment indicated the genre
that students were asked to produce (a thank-yor.r letter) and presented

the features of the genre that stlldents were expected to include accordin5l
to three categories: (a) the natllre of the task iself, in terms of the genrc

learners had to produce; (b) the content focus, in terms of the sources of

information that were to be treated; and (c) tl.rc languap;e foctts, in terms ol'

the features of Gerrnan that were targctecl at the discourse, sentence, allcl

Iexical-granrrnatical levels. All writ ing tasks throughout the currictrltrnr :rrc

presented in this same tripartite format (sce Byrnes et al.,2006 for clctailecl
cliscussion of genre-based tasks) .

In case stlrdents were Llnsure what kind of languagc to use in their tharlk-
you lettcr, the detailcd nature of the task shect remindecl thcrn whnt. to in-

clude and cvcn r,vh;rt to borrow. For exarnple, temporal and cansal constrtl(:

t ions as well as the scmantic frelds were l istccl as languagc foci that stttdcnts

shoulcl zrttencl to. It is then perhaps not surprising that-just over 16%r of the

contcnt-carrying words in the six studcnt-written performances wcre bor-

lowed iterns. Specifically, thc ltorrowings could be cirtegorizcd as firllorvs:
(1) reccntly introcluced constnlctions for cxprcssine tcmporality or c:rusul-

ity (e.g., thc aclverbs tlrcrefore, becanse of tlutt, on.e day, sirlce the end of l,he zuar,

arrd conjunctions atkt4 before); and (2) lexical items frorn the scrnantic ficlcls
(e.g., to be talun. prisorlcr; ntbble, to reduct: utfferir,..g). I. gencral, the strrdctrts

exhibitccl both a sood understanding of t l 'rc neecl to inclttde the rcce ntly

hnght matcrial in their writ ing and the abil ity to fincl lexico-gr-ammati(ral
i tems that  s t r i te<l  thc i l  cor t rnt tn ic : t t ive prr rposc.  TI te s t t rdcnt  P( ' l 'sPcct i \ t '  (  ) r l

this kincl of writ ing task is reflected in thc transcriptions of thcir intervicws

with the rcscarchcr.
Shortly after subrnitting the rough draft ol'the thank-you letter, c:rch par'-

ticipant met with the researcher and discussed thcir appr-oach to the cL-itft,

cxplaining rhcir reasons for particular phasing and their overall rcar-l iott

to the arsignrnent. Otre stttdent commcntccl specifically abottt thc type ol'

textnal borrowins eucortrased in the GUGD ancl plagiarisrn:

I had to rcll '  heavily on thc rnate l ial, and rve werc spccificirl ly told tlrat, if i t f i ts
best ,  rve coulc l  d i rect ly  qr tote f rorn the text ,  becat tse ,  yotr  knorv,  lv l tet t  vot t ' t 'c

learning,  i t 's  not  Jr lagiar ism, youjust  learn t l te exprcssior ts.  So,  a lot  of  i t  cat t ie

f rorn the text  and re l ,v i r rg heavi lyon whatwas in thc text ,  becartsc ot l terrv ist -  I

would ltave rto idea rvltat to say.
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This student had thus come to terms with texttlal borrowing in this Iearnins

context and even recognized how essential it lvas to help him say what he

wantecl to say. Another student made thc interesting comparison between

writing in this colrrse and r,vriting in the firsr-year course when texts did not

play such a central role:

I  renrerlber, actual ly, f i rst senlester, we cl icl l ' t  l tave rr iany text.s, i t  wasjust kint l

of l ike, cotr le up with i t ,  and i t  rvas a lot rt lore of a dif f icrr l t  experience, l) l r t

w i t l r t l r e t e x t ' s , y o u a l r e a d y l t a v e a t l i r l e a o f w l r a t y o r r ' r e Q o i n Q t o w r i t e a t r r l l t o w
you're eoing to say i t ,  so i t 's a lot.  eirsieq so l l t  t l lat point, therl ,  r ,vtretr yorr havc

the vocabrrlary:rnd yorr have the Pltrases, f  hcn i t 's- ir tst i1 l l l i l t ter of cortt i trg t t l l

rvi th yorrr olvrt iclea and irtcorporating thertr into i t '

Texts then wcr-e seen as a helpttrl rcsotll'cc for tl'rc learucr, Llr'rt it was clear'

that she saw the borrowecl i tems irs. iust vocal l t t larv and phrascs; thc iclcas

carne from her. Final ly, a stt tclcnt colr i lnerl ted ()11 thc belef i ts of the sematl-

i lc f ielcls (Wortfet.d) thatwere ernphasiz.ccl so mttch in i trstrt tct ion:

l tspecial lv rvi t l r  vocabrrlzrry, becnrrse ptr 'rc ir l ready t.alking arbottt  the t l tetrte,

y,r, ,  k,tow, l tecarrst-.  i t . 's l l tadc to l l lat(] l l ,  att t l  so lraving esl lc<:ial ly sPecif ic vo-

c a b t r l a r y t l t e r . e f c l r c e s y o r l ' y o t l k r r < l r , v , i t ' s i l l t l t e a s i e r t o ' i t l s t , y o r r k n o w , i f l
r l i<1r r ' th i rve  t l t cwor t fek t , Icor r l c l t .h i r rko f rvays tosay i t , l ) t r tPro l )a l ) l ya lo ( t t ro re

pr. irrr i t ive, brrt  with the wot' tJekt, i t  helps tt ty vocalrtr lary ir  lot,  arrcl actrral ly gets

rrrc to l te rrro|e creit t ive in thinking aborr( t l i f fc|erIt  i ( lc:rs, ins(cacl of j t lst wl)at

r t t y  t  c r t t l v  v r  x  : t l r t t la ry  ( ' i l l l  g ive  I I I ( "

Her-e rvirs a stt ldent who hirs cn()t lgh awllrencss aboll t  hcr own lanl l t lag( '

abi l i t ies to scc that the sematlt ic f  rclcl  hclpecl hcl cxprcss herself  i t t  lvar ' '

thi t t  otherwise wotr ld not have becn possible. shtr even t lsed the expressi(}rr

"rnaclc to rnatch" to charlrcterize hrxv certain wolcl ir lgs werc tai lor-mirclc I irr

ccrt: t in si tuations and h()w there was t lo t leecl t .()  Seek r l t t t  al ternative phras-

ins when thc borrowed i tcln met her c() l l l l l l t l l l ic i l t ivc nc'eds. The peclagogi-

c,: l l  chal lenge t l len becornes lrclpirrg stuclents rcc()gl l ize tht lse wordit l f is an(l

provicl ing a lbrrt tn fol thern to t lse thcm.

Writing Tbsk 2: Personal Narratiue

The r,vr i t ing task in thc sccond instnrct ional trnit  on cl ividecl ()ert.nan,v

askecl students to retel l  a pct 'sonal l larrat ivc about an escape across the

llast-West Gelrnan border crossirlg fixl anotl-rer perspective. Sttrclents

stal-ted the unit by |eading a clescript ive tcxt t tbol l t  the Rerl in Wall  that

incltrcled specif ic terminolow about the Wall  (c.g.,  observation tower, bor-

cler guard, r lo man's land, mine f ield). This reading sefl /ed as the init ial

basis for a semantic f ield centered arorttrcl  the topic of the Wall  ancl di-

vision. Students then devoted sever:r l  class days to the personal narrat ive

"Drei Freu,n.de" (Three Friends) thar

up in East Germanv who go t l .rcir '

becomes the borcler suard lvho sh

across the border. The third fr iencl

in hinclsight. Thc pcclagogical aplr

tcrn used with the texts in thc l i r

thcmes and events, in-class rcvicrr '

the chronology of events, develolt i r

tcxt 's cultural signif iczrnce. In tcrnr

study expressions of '  tempor': i l i t r  :rn

cxpress ions  o f  op in ion  anc l  l r rg r r r l

th:rt ,  I i -om my perspe ct ive).

In :rcldit ion, becatrsc this tcxt rr:r

rvl i t ing assignment, considcr:rblc c

l y z i r r e  t l r c  t c x l ' s  n a l l l t i v e  s t l  u (  t u r  ( ' .

serninir l  analysis clf '  nalrat ivc str-rrcr

t ion-cvalua1i611-1g5ol1lt i()n), thc

the breaks in the text that rnarkc

then f<rctrsecl on thc scntcncc t l i i l

cornpl ic:rt i rrg nction, "Dnrtrr,  t i t rr 's 
' ,

r lay ,  thc  un th inkab lc  happcner l t .  L

l l  icnds hacl pol i t ical cl i f felunccs. lr

thut something drarnatic n' ;rs ul lor

r -evea led  the  shoot ing  on  t l l c  l ) ( ) r ' (

lu t ionsh ip  (sec  Olane,  200( j  I i r r  l

pc-dagogy).

Thc rvr- i t ine tusk r,vas thcn to r-r, '

o f  one o l ' thc  o ther  two f r i cnr ls .  S

rlcnts of '  the pr()totypicnl st l trctrr lc

phr : rscs  to  o rgan izc  thc  tcx t .  S t r rc lc r

f l 'orn thc scrnarrt ic f iclcl  anct tht '  t t ' :

This ovcrL guiclancc olr the t i l \k

gogical locus on thc ttlxt's str\l( t\.\t

o{ 'bor-rorvc'r l  couteut rvolcls r l i l . l l

rvr- i t ing t irsk. As expcctcd t l t t ' t 'c rr ' : t '

f i e lc l  i rnc l  thc  tex t  i t sc l l '  ( c .9 . .  to  r r

irnd t l ' re rcuse o[ tenlporal l lht: t . t"
cxpcctcd was the l-capPe:l l- l l l )(  ( '  ()

o f ' the  s t t rc le l l t s 'wr i t ing  (e .g . .  to  l r

l 'crhaps rnost i tr tet 'cst i trg rr ' l ts tht

lnent  tha t  they  adherc  t ( )  t l l c  s t l  t t ,

the i r  dcc is io l l s  ( )n  how t r t  i t l t l ' oc l t t

f lcctecl cl i l t 'er ing appt 'o:rchcs to t t ' r
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,,Drei Frettn,rJe" (Three Friends) that tells the storv of three friends st'orvit1Q

up in East Germany r,vho go their separate \'vays to the point where one

becomes the borcler guarcl who shoots at another as he is trying to escaPe

across the borcler. The third friencl who stays in the East narrates the story

in hindsight. The peclagogical approach to this narrative followed the pat-

t"rr-r. ,r".1 with the t"* ir  i t- t  the f irst unit ,  i .e.,  outside reading for maior

thernes and evenls, in-class review of these themes and events, retel l ing of

thc chronology of events, cleveloping the semantic f ield, and discussing the

rext 's c. l t trr ir isignif icance. In tert 's of language foci,  the class contintted tcr

stucly expressions of ' temporal i ty zrncl causal i ty, btrt  thcy also began learuing

.-*piesri ln, of opinion incl argumcntation (e'g' ,  in rny opinion' I  bel ieve

t l r l r t ,  f r ' o r n  m y  P c l s P C (  t i v e )

In acldit ion, becatrse this text was to serve as the rnodel for t l -re students'

lvr i t ing assiqnrnettt ,  considerable class t ime was spcnt presel l t i l lg and anit-

lyzi lg the tcxt 's narrat ive strt tctt tre. Gtr ictecl by Labov ancl Wirletsky's ( 1997)

,.rr. . , i r iul  analysis .{ '  n:rrrat ive 'st. lct. l 'c ( i .c.,  or- ie' tr t i<>n-complicating ac-

1io11-syirllrnlien-lq5slntio n ), the in strtlc tor askccl the studen ts to iclcn t'i [y

thc breaks in the text that markecl the end of zr section. The instructor

thcn focused on the Sentence th:rt  introdr. lces thc narr ir t ive's cl imax, the

cornplicatins actiorl, "l)rulrr., eittes Tagvs, gescluth das (-lrtfa,ssbrtra" ('fhen, one

ctr.y, tne unthitrkalt lc happenecl).  up trr l t i l  thlrt  poit ' r t  in the story_the three

lr- icncls hacl p<tl i t ic ir l  cl i f felcnccs, btrt  that scutcl lcc incl icatecl to thc l 'cadcr

that. sorncthi.g clrarnatic w:rs ab't t t  t()  hapPett.  Rencl i 'g ir  { 'cw l ines mot'e

r.cvealecl the shooting on the bo|cle| arlcl  the cncl ol ' this oncc happy rc-

lat ionship (sec Clarlc, 2006 fbr a cletai lccl cl iscrtssiot. t  of thc tcxt antl  thtr

p t ' r l : ruog1 ' ) .'  
Tl ie writ i .g t :rsk was thcr) to r-cwritc the tr^t ' t '^t iver I*>r. thc PcrsPcctlve

ol '  one of t l ' rc other tw() fr icncls. Speci{ ical ly, thc task s}rect fclnirrclcd sttr-

cle nts ol thc plototyl l ical stt ' rrcttrrc of t larrat ivcs ir trcl  thc trcccl f i rr  t t ' r l rporal

pl ' rr-ases to organize the tcxt. Stt lclet-rts rvct 'c also l-crninrled to t tsc vocl lbtt lar,V

il-o.] the, serna.tic fielcl a'cl the text t.o rectrente the stoln.

This i tvcrt guicl irncc on thc task sheet cornl l i r lccl witfr  the cxpl ici t  pcda-

g<t14ical f ,rcus .rn thc text 's st. fuctr lre rcstr l tet l  in a rclat ively high Perl 'centi lgc

crf 'bcrr-r<twecl contcnt worcls ( l3.3oh) althotrgh l l () t  : ls high as () lr  the f i fst

lvr i t ing task. As cxpectcd thele was signif ic:rnt l lor lowiug ft 'orr l  tht:  selnltnt ic

trctcl ancl thc text i tsel l ' (e.g., to atternpt al l  cscl lPe, di l l 'ercnce 9l 'opiniot ' t)

aucl the r.ense of ternporal phr' .rscs thnt hacl l lecn revicwed in the rrnit '  l 'ess

cxpccted was thc reappcal ' :rncc of lexical i terns l i rrn the f irst t t t l i t  iu sotnc

o1'the students' lvr i t ing (e.g., to be taken prisoner, to ordel- i ln exectl t ion) '

perl .raps most interesti .g was thc stt tcle.ts '  resP() 'sc to thc task require-

ment;hat they adhcr-e to the stnrctrtre of a pet 'sonal narrat ive. Specif ical[ ' ,

their clecisions on how to introclt tce the narrat ivc's complicating actiorl  r-e-

flected cliff'ering approaches to textttal borlowing. With "Then, one day, tl.rc
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unthinkable happened" ser-ving as rhe model, the six studenrs opted for the
foll owin g fo rmulation s :

S1: "Then, something so awful happened that it sti l l  bothers me ro this
day" (paragraph initial)
"And now I will talk abour that aw{ul night,'(paragraph initial)
"One day Eberhardt and I fell in love with the same woman" (para_
graph initial) . . . "The fatal night came, we tried to escape', ipara-
graph init ial)
"T'esday came to an end and I was at home. The', the unthinkable
happened" (paragraph init ial)
"One day Max and I escaped over the border" (paragraph medial)
"Then, one day, everythine changecl" (paragraph final)

s6's formulation represcnts the closest textual borrowing, but her clecision to
incorporate rhat sentence at thc end of the paragraph arguably undercut irs
orisinal inte nt of building suspense. In facr, excepr for Sl it coulcl be argr,red
that none of the srlrdents built up rhe same clegree of anticipation in the
reader as the original text. The studens' comments about their borrowings
shed some light on the choiccs they made. sl r-ecognizecl the nced for drama
with this sentence brrr also ir-rdicated her desire to cleviate from the script:

I  I ikc to deviate f ronr t . l rc  tcxt ,  so you k ind of  learn to say the s i rn i lar . th ines di f -
fercnt  ways,  and yotr  krrow, rnakc i t  yorrr  or ,vrr .  Brr t  I  a lso war) ted to r lake i ( .  thc
sinr i lar  dr : r r r tat ic  f i :e l ing,  l rccarrsc i t  rvus so drarrrat ic ,  l ike,  th i r t  one i lc idel t
was the key everr t .

How sl prel'c'-ed ro appropriatc language is what Bakhti. ( l9gl) him-
self callccl "vcntri loquzrtion," the proccss of'one voice's speaking through
another voice, of taking a word and makins it one's own. Reprcsenting
a differcnt approach r-o texrual appropriation, 52 repliect, "I had alreacly
borrowed some expressions, so I didn't want to borrow too much," to the
questiorl about why he had not borrowed more closely fi-orn the original.
Thelelbr-e, going back to the source texts and the instructional materials tcr
appropriate lcxical items appeared to be largely a conscious and explicit act
among_thc studcnts.

WritingTash 3: Public Appeal
The writ irrg task for the third unit on unifiecl Germany required stuclents

to make a public appeal about a topic of their choosing. Serving as rhe tex-
tual model for rhis task were two public appeals delivered in East Germany
in the fall of 1989, one right before the fall of the Berlin wall and one right
afterward.2 studenrs followecl rhe same reading process used with previ-

54:

S5:
56:

.ry

ous texts but spenr additional t irne
guistic fearures of the two appeals.
focusecl their attention on the text
two stages in these two tex$ th:rt ao
genre 's  communical ive prr r .pose:  a
solution to this problem. Frrrrhen.
tor they identif ied six specific rtc
were effecdve in rnaking a per.sual
Let's take the first path); (b) f ir.sr.
tablish a feeling of rogerherncss r
my fe l low c i t izens) ;  (d)  s t ronql r  cor
domina tec l  by  S ta l i n i s rn .  l r n r . e ; r \ {  } n i r
verbs emphasizins the gr.:rr. itv of.rh,
anymore, we wil l have to endrrr.r, rhi
sentcnce stnlctl lres to stfess tht, rrrc
the chancc.  .  .  we st i l l  can f t r l f  i l l  rh t .

The assisnrncnt thcn ;rskccl srrrr
about  a topic  unre lated to t rn i f icr l  (
here to the st ruct t r ra l  arrc l  l ingrr isr i r
dcrstood that thc semantic ficlrl rr.r
o1' post-Wall Germany Not srrrltr. ir irr
this task was thc lowest ol 'thc fi,rrr. r:
ploring the lexical borrolving thur rr
tural and rhctorical borrorvirrss tlrat
interesting. In tcrms of the trr.o stagr
completion of the eenre (problcrn
included both staS;es, but thev rl iff i ,r.r
l o  t he  rhe t ( ) r . i ca l  cho i c . t , s  i r r  t l t . ,  , t r , r ,
pezr l 's  l i rs t  sentence ( ( I t rsc,  Lat td tk ,
stuck in a dcep cr.isis) r.cccivccl sigrr
i t  i n t rod r r r . cd  t hc .p ro l l l e r t r  i n  s t r t  l r  . r
ously rcsonated with the stuclcnrs bt,
the s ix  opening sentences:

S1:  "Otr r  edtrcat ion is  s tuck in  a r le ,
52: "Otrr wonderful cafcte ria is srrrt
53: "Our city has a big problcrn..
54: "Our country faces an epiclcnrir
55 :  "T ime  a l  co l l ege  i s  a  c r . i r i t : r l  r i r r r

people"
56: "Today we live in a periocl of ulr

countries and peoples unhe:rr.cl
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ous texts but spent additional time analyzing rhe structrlre and specific liD-
guistic features of the two appeals. In particulaq guided by lvorksheets thar
focused their attention on the text's organizational pattern, they iclentif ied
two stages in these two texts that appeared to be necessary for achieving tl.re
genre's communicative purpose: a staternent of the central problem and a
solution to this problem. Furthermore, in conjunction with their instnrc-
tor they identified six specific rhetorical devices in the tlvo appcals thar
were effective in making a persuasive appeal: (a) imperative moocl (e.a.,
Let's take the first path); (b) f irst-person ph.rral pronominal usase to es-
tablish a feelins of togetherncss (e.g., wc, otrr); (c) clirect adclrcss (e.g.,
my fellow cit izens); (d) strongly connored lexicon (e.u., polit ical srr.trcrur-cs
dominated by Stalinism, unreasonablc conditions, a deep crisis); (c) moclal
verbs emphasizing the eravity of thc sittration (e.e., we cannot l ive l ike this
anvmore, rvc wil l have to e ndtrre this intolerablc sittration); ancl (f) paralle I
sentcnce st|uctLlres to stress the urgency of the situation (e.e., tvc sti l l  have
the  chance . . .  we  s t i l l  cau  f i r l f i l l ' t hc  i dea l s . . . ) .

The assignrnent thcn askecl sttrdenrs ro rvrite thcir orvn public appcirl
about a topic unre'lated to nnifiecl Genn:,rny. They were encorrlagccl to ad-
hcre to the stnlctural and linflr istic propcrties ol- thc ee:rlre , btrt thcy un-
der-stood that the sernantic f ield lvoulcl bc cornplctcly cli l l 'crcnt f irrrn that
of post-Wall ()ermany,. Not surprisinuly, thc clcglee <;l ' te xtual bolrrtrvirrq orr
this task was the lowcst of thc {i lrr tasks (5.6%). Thcr-clbre, rarhcr than ex-
plorinu the lexical borrowine that took placc, an investiaution of thc stnr(-
ttrral and rhetorical borrowinss th;rt cl id or- clid not takc pl:rcc plovecl rnolc
interestins. ln terms of the two staecs identif iecl as nccessary l itr. successlrrl
contpletion of thc ucnre (Prclblcm Stat.erncllt altd Soltrt ion), all strrclcnts
inclucled both staucs, but they diffclcd in the dcqree to which tlrcy uclhcrccl
to thc rhetor-ic:rl choiccs in the moclcl texts. For cxarnplc, thc scconcl ap-
peal's Iirst sentence ([/n,ser Lartd stecht in eitu:.r tieJbn. Krise, ()ul cotrntry is
sttlck in ir cleep crisis) rcccivcd sigr-ri l ic:rnt instnrctional irttention bccirtrse
it intr<tdtrccd thc pr-oblern in such a firrcelir l and ell 'cctive w:ry, anrl it oltvi-
ously resonatecl with the studcnts beciursc it ser-vecl as the birsis l i tr l irtrr of
thc six opcning selltences:

S1: "Or,rr cdtrcation is stuck in a dercp clisis"
52: "Ouiwonderful cilfeteria is stuck in a clecp crisis"
53: "Otrr city has a big problern"
54: "Our country faces an epiclcrr.ric that is quickly getting bigger'"
S5: "Time at college is a crit ical t irne fbl the developrnent of young

people "

56: "Toclay we live ir-r a period of globalization with connecti()ns be nvccrr
countries and peoples unheard of irr e:rl l icr t imes."
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S5 and S6's clecision to deviatc from the textual model could bejustified,

bur their opening arguably lacked rhe ur'51ency and outrage of the model

and the  o ther  four  s tudcnt  ve t ' s io t l s .

A similar tr-end was eviclent in the lvay studenS presented the second obliga-

rory srage of the appeal, the Solurion. once again, the second model text pro-

vided a cornpelling rhetorical device for motivating the audience to acdon.

The solution was presentecl as an "either-or" proposition; those interested in

addressing the problem could take one of two actions: the first one represent-

ecl the choice of the autl.rors and involvecl concrete action to combat the prol>

lem whereas the second one was a coltl-se of inaction and involved accepting

the intolerable stattts quo. lf thcre rvas any doubt abotlt the authors' stance,

then there was thc clear re conlrnelldalion to "take thc Irrst path" after the pre-

senradon of the two options. Spccificzrlly, the woldins ir-r the text followed the

pattern: "liither tve cilr). . . Ol wc r,vill h:rvc t<.r. . ." This particular fonnulirtion

ivas cmphasized in class as espccially cffective lor a cotrple of reir.sons. First, by

.jlxtaposins the preferrccl coul'se of zrction lvith thc collscqlrences of taking no

action :rnd of{'cring no othcf altel'natives, the rnct-iLs of taking action appear

evcn more compclling. Sccond, thc rtse tlf thc first person plural Pronoun,

lvhich is repcatecl thr<tughout ltoth textual lno(lels, ollcc agaill esuablishes a

sense of cornm()n:rlity and torrcthcr-ncss that itrcreascs thc likelihoocl that the

lcadcr will identily with thc prefclrccl c()tlrsc of actjon. Thircl, thc r:hoice o[

lnodal vcrbs strengthcrts the conscqtlel lccs of both oPtions. The f irst option,

"wc ca1," the one pref-clrccl by thc arrthors, is otre tltrtt citn be rcalizccl if action

is taken. The authors ilnd reirders rctitill sollrc aflcncy in the ftrce of this de-

plorable sitr.lzrtion ancl arc able to efl'cct changc i1'thcy act. The second optioll,

incanwhile, "we will havc to," inclicates the loss o['aqency al]d altcrnatives; the

existing po\,vcr relations will rcmain in place and will contintlc to dominatc

the staie of'a{Iairs with littlc ch:rnce of change. Fourth, in the sccond textual

rnodel thc "either-or" stat.cmcr.rLs arc lirllorvecl by thc collective commancl "Let

trs take thc frrst pzrth" that, throttsh its r.tsc of thc first-person plural pronoun

as well as the imperat-ive mclorl, reirches out asilin to readcrs to include thcm

in the movcment aucl to tlrge them rcspcctl'trlly yet also unarnbigtlously to

take action. Last, the prcsentation of thc tw<l optiolls is emphasized by print-

ing the worcls "e ithcr" ancl "or" in ltolcl-tacecl type and lly inserting line breaks

beforc and :rftcr each of thc ()Pti()lls. A r-esrrlt of'this tlpoeraphical emphasis is

that the two options stancl out to the rcacler botl.r visually and rhetodcally; they

r..p..i"rrt botir thc fcrcal point ancl the clirlr:rx <l{'the senrc by capturing what

is at stake in uncquivocal tenns.

As a result of this peclagoeical emphasis, all six stuclcnts chose some ver-

sicln of this rhetorical device to prese l)t  thcir sol l t ion to the problem:

S1: "Either we can . .  .  Or we wil l  have tt l  .  .  .  ()ur demands

52: "Either we can . .  .  Or stuclents wil l  have to .  .  .  Lct 's take the f irst path"

53: "Either Georgetorvn. . . Or srr
parh"

54: "Either rve raise onr oln beer
first path"

S5: "Either we can . . . Or rvc can .
56: "Either we can . . . Or rve can . . .

Nevertheless, only one of the six str
by using the same rnodal ver.lts anc
Although it is beyoncl the scope o1'
of these s:unples, an init ial assessr.r
most closely fiom the sour.ce texr c
tions of solutions to the staterl ltrrrl

In adclit ion to the presentati()n (
students r,vcre also encouragecl to i
Ievel rhetorical deviccs iclentif iccl
instmction. Tablc b.3 prcsents :ln
students incorporate(l these six r.h
of the imperativc and rnodal r.e r.br
tcxt, their trsc ol-f irst-persor-r plrrral
t iccably lcss than that of thc soLrrc,
clcvelopine abil it ies as reaclcr.s nnrl
(  ( ' r ' l a i n  l i r r c r r i s t i c  f ea t r r r . t ' s  i r r  ; r  t t . x r
accomplishrnel)t oI' the text's cornn

Thc studcnt c()rnnlel)ts on tlt(. ir.
thc importance of thc text's r-he tor.i,
topic that hacl not yct bcen tre atccl i
or r t r ight ,  "Thc rheror ic  of  thc tcxr
cn a c lc i r r  s t l l lc t r l rc  and thcn. j t rs t  1

TABLE 6.3 Student Use of Rhetor

Rhetorical device

Percentage
of students

to  use
device

I t t rpelat ive

Ist  l )c ts()n p l r r r . : r l  l r r .onorrrr
l ) i lect  at l r l less
'Charger l '  

lcx icon

\{oclal r,crts

Par ' : r l le l  s tnrctr r re

1 0 0

I 0 0

l-r0

100

100

33
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53: "Either Georgetown . . . Or students rvil l  have to. . . Let's take the first
path"

54: "Either rve raise our own beef . . . Or we eat completelv. Let's take the
first parh"

S5: "Either we can . . . Or we can . . . Let's take the second oath"
56: "Either we can . . . Or we can . . . Naturally we have ro tak; the first path."

Nevertheless, only one of the six srudents (Sl ) followed the pattern exactly
by using the same rnodal verbs and the sarne prollouns as the source text.
Although it is beyond the scope of this chaptcl to evaltrate the cffecriveness
of thcse san-rples, an init ial assessment indicates that t l.rose who borrowed
most closely from the sorlrce text endecl np with rnore persuasive pr-esentir-
t ions of solutions to the statcd problcm.

In zrclclition to the prcsentation of the tr,vo obligatory stages of the senr.c,
students wcre also encouraged to include thc specifrc sentence- and lvor-cl-
level rhctorical devices identif ied in thc source texts and cmpl.rasizecl in
instruction. Tablc 6.3 presents an overvicw of the extent to rvhicl"r the six
studcnts incorporated these six rhctorical deviccs. Whereas st.udents' usc
of the irnpe rativc ancl modal vcrbs r,vas corrsistent rvith that o[ the s()rlrcc]
tcxt, their rrse o['f irst-person plural pronouns ancl charged lcxicon was n()-
ticeably less than that of thc source t.cxt, thus reflecting thc students' sti l l
clcvcloping abil it ies as rcader-s ancl writcr-s to rccognize thc irnpoltanctc of'
ccltain l inatristic I 'catur-es in a text for contributine effcctivcly toward thc:
accomplishrrcnt of thc tcxt's comrnunicative pur-posc.

Tl-rc sttrdent conlrncnts orl thcir roush clrafts revcaled an :rw;rrcncss ol'
the irnport:rncc of the tcxt's rhetclric btrt also the challcnscs of adclressing l
topic that hacl not yct been tlcated in class. For example , onc student stated
outrigl 'rt, "Thc rhetor-ic of the text was very irnportant," and "we wcre gir.
cn a clear structure :rncl then just pluuued in information." Anothcr cor))-

TABLE 6.3 Student Use of Rhetorical Devices in Public Appeal

Percentage # ol Mean # of Standard
of students examples examples deviat ion

to use of device in in student among
device source text 2 texts studentsRhetorical device

I r r tpelat ive

l  s t  pclson pl r r r : r l  l t lorrct r rn
l ) i lect  ar l t l ress
'Chargccl '  lex icorr

Modal verts

Parallel st nrctrr le

1 0 0

100

:)t,

100

100

J : )

I

l { i

I

l 3

ir

I

3.00

12.110

0.83

4.1-r0

4.( i7

0 .83

2 .  r9
u.02
l . l 7

2 .8  t

2.07

r . 3 3
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mented, "The structure helped a lot,  but I  had to t lse the dict ionary a fair

amount." A third student seconded that opinion by admitt ing his fondness

for the semaptic fields of earlier upiLs, "I missed the Wortfel,d this time. . .I

wrote i t  f i rst in English and then transl:rted into German'" While having a

stl ldent in his f i f th semester of German rvho st i l l  {rnds i t  necessary to wr-i te

frrst in English is indeed troubl ing, i t  also sends the rnessase to instntctors

ancl curr icr,r l t tm planners that there needs t<l be grcater lexico-granrmatical

support for tasks that cir l l  on studcnts to rvl ' i te on tr lpics l lot covered i l l

instrtrct ior-r.

Writing Tash 4 : J o urnalistic Poftrait

The f ir-ral trnit  of the cottrsc on col l ternPolaly mtt l t icr-r l tural Gernrany

leqtr ired students trt  rvr i tc a. journal ist ic p() l ' t rait  o{ 'Victnarnese in Gclrnany.

Sttrclcnts prcpiuccl for. this task by |cacl ing a lotrscr portt- ir i t  of three othcr

rnir.rori ty aroups iu ( icr-rnany. stat ist ics on irnrnigrat iou tt l  Gcrur:rny, aud ir

I 'c l . l t r l re ir | t ict lc on thc burerirrrcr-acy irnrnia|an$ Iacc lvhetr seckins cit izel l-

ship. Flont thcse cl i f t 'crent texts thc class clevcloped scmantic f ielcls on thc

topics of inttnier:rt ion and cit iz.cnsl-r ip. Class t i tnc lvas als() spent anal l 'z- ir .rp;

the port lai t  gcnr-c Ibl i ts :r t tcnt ior-r to l toth thc Pt ' ivatc anrl  publ ic sphere ol

thc fcattrr<..cl  luin()r i ty gr()ups. In [act, thc port l l r i t  bcgins rvith a persol lal

accolpt 9l 'a larni ly rcprcsenting thc Ieatrrrcr l  rninol i ty gr()t lP, irncl thcn the

rl iscrrssion shif ' ts to ptrbl ic ol ' t ic ials lvl to comtrtcnt ()n the grotlP's cl lrrcnt

si tuation both rcQiotral ly irncl l lat ional ly.
' l -hc 

t lrsk i tscl l 'was t lcsigr-recl dif l 'crcntl l '  [ i 'or l  thc Prccccl i l lg thl-ee in thlrt

thc irr l i r l rnat. i<ltr  strrclcuts gathercl( l  al lott t  Vic:t . tral l lcse in ( lermanv cirrnc

l l-orn thlcc l t i rckgr'<trrnd tcxts that thcy hucl to Le:rcl ott tsiclc of class. Thele:

rvas only rninirnal discr.rssion of t l -re tcxl-s i tr  cl :rss, an(l  stt ldcnts wcfe exPcclt-

ccl t9 gleal r 'clcvirnt inf i t l rnation on their own from thc tcxts to use in their '

portr-ait .  Thc :rssignmcll t  als() askecl studcnts to pl 'cscl l t  l loth a private :rncl

publ ic irn:tgc: of Victnarncsc in l inc lvi th the trroclcl p<lrt lai t  analyzcd irr

class. l-ast, as otr al l  prcviot ls tasks, stt t<lcnts wcl 'c ctrcottt ' : rgcd to draw on thc

scnran t ic I ielcls f i tr  rclcvan t vocabtt l l r ly.

As Figtrrc ( i . l  indicated, stuclcnt.s bolr 'orvecl ol l  a\rcr i lgc lnore c()ntent-

carr\/ i rrg w()r '( ls fbr this t i rsk thun {br anv othet- (22.2%,). ()n thc one }rat lcl .

t | i s  l vas  r - ro t  surpr is ina  c ( )ns idcr ing  tha t  so  t r t t t ch  o l ' the  i l l l o f rna t i t ln  f i r r '

the portr ir i t  cztrne frotn the tht 'ce l l i rckQlr lund texts; the Strtdents hird n<r

choi& but to bon'ow. Students:r lso lrorrorvecl I i rrn thc sem:rntic f ielcls:u.rr l

t5c1'coptirrr-rcd their eiul icr practicc ol- lrolt 'orving lcxical i tetr.rs I l -orr.r c 'al l ier.

r rn i ts  (e  .51 . ,  s tuck  i l t  a  deep c r is is ,  thc  r rn th inkab lc  happencd) .  On the  o thcr .

haucl, the trcr ld over the prcviotrs thlcc t l lsks had bccn a rcdttct ion in thc

l lunl l)err o[ 'bort 'olvings, cl l t tsi l t{r  ol le to sl lcctt latc that pc-lhaps students werc

becorninq lcss dcpenclel l t  ol l  s()urccl telxts l i )r  lcxico-gramtnatical support '

Horvever, as the pe rfbl 'mallces ol) thc pr-cviotts Lrsk i l tcl icatecl,  stuclents wet'c

not comfortable lvi th "saying i t  in t
Wortfeld or resorted to the dictiona

This rel iance on textual l lorrorr.
borror,vings, however. A closcr- anl
g lound tex ts  ind ica tes  tha t ,  n .hcn
l irnitecl treatment in cl: lss, strrcl t ,rr
based on  thc i r  p reconcept ions  l r l )
tha t  f i r s t  recc ived s ign i f i c : rn t  scho l
derson e t  a l . ,  1977;  S te f fenscn c r  u
than re11,  so le ly  on  thc  in fb r -n t : r r io r
o lvn  no t io r - rs  abot r t  m inor . i t i c ,s  in  (

sor l rce  tex ts .  In  the  f i rs t  exarn l t l t , .  t
a l  T t rng  d id  no t  know aqr ,  ( ] r ' r1 t ; r r r .

his f i rst worcls in ( lcr-rnan rr. t ,r .c. Irr
tha t  l i fe  in  V ie tnarn  r ,vas  bc l tc r .  th : r
s t : r l c s  l l l : l l  l l r < ' r ' c l r r | r r  t r i p  r r . : r .  ' r t . r .

s i t c  in  thc  l t cx t  cxa lnp le  l> r .s : r r . i r rg
Victnam evcn thoueh the sorrr.c.r,  t
anc l  "n ice"  to  descr ibc  Ger -n l rn r .
r r r r d  S w r r l l i r  t ' t  : r l .  (  l { ) 9  1  )  P o i n l t . r l  r
tcn Ior FI- learncrs, ancl i t  is to l tc t , :
o l  rncan i r - rg  resu l t . .  Th t rs ,  nhcr . r , : rs  r

TABLE 6.4 Truncated Borrowingr
on Vietnamese

Source text

" ' l l c l l o "  a n c l ' g o o < l  n i s l r ( '  r v t ' r < ,  r l t c  l i r . r
t o r c l s  t l r : r l  

' l l r r r g  
c o r r k l  s r t v  i r r  t l r t .  f  o r t . i , 1 r r

l : rngu: lge

" l l r r v c r r ' s  f : r t l r c r  r v a s : t  c ( ) n t t i l c t  t r r r r  k t , r  i r r  t l r
( l l ) R .  l l a c k  t l r e n  h c  l r a r l  l o  l c a r t . l r i s  r r r 1 r .
a r r < l  c l a r r g l r t e r s  i r r  V i t ' l  r r a r r r "

" l - r r r rq  r l csc l i l t c r l  t l re  r . t ' t r r r  r r  l ( )  \ ' i ( , ln ; ln t  i l \
' r ' t ' r ' 1 , g o o r l ' .  

W l r a t  t l i < l  l r r '  1 i : u  r i r . r r l . r r l r  l i l r
; r l ro r r  t  i t?  " l ' : r l  k i  ng  n , i l  l r  r r r r ,  9 r  : r r r t lp : r r  c  n  r .
: r r r r l  l i  i t ' r r r l s " '

' ' ' I  
l r t '  u r o t l r t ' r  t o l r l ' l i r r r g  t l r a l  G c r  r r r l l r r  r r r r ,

' t roo( l ' ,  
t l t r t  ( ) l l c  c :u )  l i ve  t l re r . t ,  r ro r  r r r . r l l r ' .

l l ) : r t  l l t c  pcop le  : r r .e  ' r r i cc " '

' l l t ' cu r rsc  
c ( )n t tac l  rvor .k t ' r . s  l r ; r t r  ro  r r : r r l  l r

l o r r g  t i r r r c  a f i c l  r r r r i f i r . a t i o r r  f o r  p e r  r r r i s s i o r r
1 .  l r r  i n g  t l r r . i r  h r r r i l i c s .  I  l r r v e r r  ,  . r r r r l  j r r . r  I
Vr-:lt s tg() t0 C)errtr:rnt"'
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not comfortable with "saying it in their own words." They either missecl the
Wortfeld or resorted to the clictionary and translation.

This reliance on textlral borrowing clicl not necessarily result in accurate
borlowings, however. A closer analysis of the borrou'inp;s from the back-
glound texts indicates that, when left to borrow from texts that received
limitecl treatment in class, students tended to tnlncate texttral meaning
based on their preconceptions about content, ir characteristic of reading
that f irst received significant scholarly attention thirty years ago (e.9., An-
derson et al., 1977; Steffensen et al., 1979). As Table 6.4 i l lustrates, rather-
than lely solely on the inforrn:rtion in the text, the students allowecl t l.reir
own notions about minorit ies in Germany to distort the meaning of thc:
sorlrce te xts. In the first example, the student conclucled that the individu-
al Tung did not know any Gennan, but the sollrce text only mentions whzrt
his first worcls in Ger-rnan were. In the third cxirrnplc, the studcnt asserted
that l i fc in Vietnam was better than in Germany, but the sorlrce text onlv
stirtes thirt the return trip was "very goocl." A stuclent suggested the oppr,r-
site in the next example by saying that l i fe in Cermany was better than in
Vietnarn even though the source text only trses ad-jectives such as "qoocl"

and "n ice"  to descr ibe Germany.  As scholars,  such as Bernharc l t  (1991)

ancl Swaffirr et al. (1991) pointecl out years ag-o, thcsc tcxts wcrc n()t \vrit-
ten for FL learners, ancl it is to be expected that misr-eirding and tnrrrcation
of rneaning lesult. Thus, rvhcreas the students had clisplayecl an abil ity to

TABLE 6.4 Truncated Borrowings from Background Texts
on Vietnamese

Source text Student borrowings

" ' l  l c l lo "  a r rc l  
'goo< l  

n ish t '  rverc  t l r t '  f i l s t

rvo lc ls  t l r : r t  
-h rng  

cor r l< t  s l f  in  t l r t -  fo rc iu r r

I arttrr rage

" l  l r rven 's  fa t l rc l  l r ,as  a  cor ) t rac t  u 'o lker  in  t l rc

ODR. Rack then hc harl to lcar,c his lr ' i fc

anr l  r la t rg l r tc rs  in  V ie t r r : r r r r "

"Tr r r ru  t lescr ibec l  t l re  Ic t r r rn  to  V ic tnanr  : l s
' vc ly  

goot l ' .  lVhat  < l i t l  l re  pa l t i c r r la r l y  l i kc

abor r t  i t?  " l -a lk ing  u ' i th  rny  g lan( l l )a ren ts

:rrrrl fr iglr<ts"'

" - l ' hc  r r ro t l rc l  to lc l  
' I l r rg  

t l ra t  ( ]e r r r ta r ry  rv : rs
'goor l ' ,  

tha t  one c : ln  l i ve  there  
'n<>r ' r r r : r l l y ' ,

t l ra t  t l re  peo l ; le : t l c  
'n ice" '

"I lccarrsc contr:rcl wor kels h:rr. l to rvait a

lo r rg  t in re  a f te l  r r r r i f i ca t ion  fo r '  pernr iss ion

to  b l ing  the i r  fanr i l ies ,  Huyen r ' :uue  j r rs t  4

yeals ago to Ge rrnnrtr,"

"Tr r r rg  k r reu ' l l r r t< ts t  r to  ( )c r  r t t : t r r  rv l t cn  h t '

can lc  Io  Gt ' r r r r : r r rv "

"Whcr r  l re r  f l r t l re r  car r r t '  to  the  Ol )R: rs : r

cont lac l  r lo lkc r ,  l r i s  f : r r r r i l v  cor r l r l  <  o r r te

a lo t tg "
' " I i rng  

r ras  n r r rch  l rapp ie r  r l r r l ing  t l r i s  t in rc

t l l2 r r l  t l l c  t i r r rc  i r r  C) t -n r ranr ]

"H is  [ )a le r ) ts  s : r id  th : r t  he  w i l l  have l  l )e t te r

f i r t r r l c  i r r  ( )c r r r ta r tv "

"A l te l  u r r i { i c : r t iou  t l rcy  wzr i tec l  fb r '  per r t t i ss io r t

to jo in  the i r  fh the l  a r r r l  becar rsc  o f  the

brrlearrclacv IJtrvcn carne just 4 -veals i lgo

to  C le ln rar ry "
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borrow lexical items effectively to express their olvn icleas, they still had dif-
f iculty comprehending without instructional assistance the ideas of others
as expressed in texts.

The students' own comments after submitting this final writing assign-
ment reinforced the notion that textual borrowing for them was a way to
help them formulate their own ideas. One student stated, "When I coulcl
say it on my own and it would sound equally sophisticated, then I rvould say
it on my own." Another echoed an earlier comment that reflected students'
overt awareness of the extent to which they are borrowing from other sourc-
es: "If I f ind I am using too rnany words, I try to say it on my own." Finally,
consistent with the findings on the role of clepth of processing (e.g., We-
sche & Paribakht, 2000) ancl degree of involvement (e.g., Hulstijn & Lauf'er,
2001) in vocabulary acquisit ion, a stlrdent acknowledged that the more in-
structional attention a lexical item received, the more comfortable she was
using ic "The morc it was reviewed, the more able I felt to use it."

Based on their commcn6 ancl their borrowing practiccs, the students
exhibitcd several interesting trcnds. To begin with, they had a ecnel'al fa-
miliarity with and apprcciation for borrowing in hclping them "say it r ight,"
"to the point," ancl in a rnore "sophisticated way." At the same ti lne, they
had a desire to clcvclop their own sophisticirtcd voice in German ancl they
dicl not ['eel bound to the soul'cc text for a specific forrnulation even in
those instanccs whcn thc tcxt's f<rrmtrl:rtion was irrquably nrorc cffccti,r,c.
Nevertheless, thcy continucd to see the irnpor-tance of sourcc tcxts for lcx-
ico-srammatical strpport, and they displayccl a clcvcloping ability to borrow
independently of instmction ancl to rnanipulate borrowecl itcms Iiom ear-
l ier units. As was-just i l lustratecl, the incrc;rsed indcpenclent borrowins also
highlightecl cvcn thcsc advancecl stuclents' tendency to t.runcate textual
mcan inq  base< l  o r r  p l ec ( )nccp t i ( ) ns .

coNcLustoN

In curricula that sec rcacling irs an important foundation for langrrage de-
velopment, textual borrowing takes on a central and unavoidable rolc. Thc
situated and conventionalized natl lre of laneuage nse requires that learn-
ers 4,1!tend to how lanuuage functions to make meaning in specific con-
texts. As the students' textnal borrowing practices demonstrated, however.
students need explicit guidance in identifying important items to borrorr'
and in understanding how to use them. Ftrrthermore, students need op-
portunities to use the borrowed items so that they can gradually make thc
items their own. However, students' reacling comprehension at this level is
by no means guaranteed, yet even when comprehension is satisfactory, stu-
dents' reading remains primarily content-oriented in that their attent.ioll

is not yet directed at language_relr
whereas narrow reading allorvs le:
there needs to be supplemental inr
stuclents in attending to langtraee-s
genre-based r,vriting tasks, but ther
cises that explore the l ingtristic rei
to avoid misreadings. Such a rexr_
on text selection so that students :
also the language and genre cleern
municative goals. In rhe end, texs
fr,rl langtrage, and textual borrorr.in
writers alike to access these texLs arr
advance their own language clcr.r,lo

N

l .  For  i i r r ther .  in forr r r : r t ior r  orr  t l r r
geor-getown.edrr

2. Tlrc f irst appeal rvas del ir .crcrl  b,
th< '  A lexandr : rp la tz  in  Eas t  I i , r . l i r r
( l io r  o r r r  Cor r r r t r -y ) ,  appcar t . t l  i r r
e r l i t< r< l  bv  l lo rcher - t ,  S te i r rk t , .  u r r r I  ,
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is not yet directed at language-relatecl phenomena in the text. Thercfore,
whereas narrow reacling allows learners to explore a topic in somc clepth,
there needs to be supplemental instrl lction and assignmenrs thar rvil l  snide
students in attending to langr.rage-specific featurcs. Such was the soal of the
genre-based writing tasks, but there could also be mor-e fine-gr-aincd exer-
cises that explore the linguistic realizat.ion of the textual message as a way
to avoid misreadings. Such a text-based approach also places :r premiurn
on text selection so that stl ldents are exposed to not only the content but
also the langr-rage and genre deemed appropriate for their level and com-
municative goals. In the end, texts are to be viewed as sorlrces fol meanine-
ful lanuuap;e, and textual borrowing is the practice that allows readcrs ancl
writers alike to access thesc texts ancl their rich textual languaue in orclcr t<r
advancc their own language development.

, NOTES

l .  Fo r  f i r r t l r e l  i r t f b l r r r i r t i o r t  on  t he  GUGI )  c r r r r i c r r l r r n r  v i s i t  l r t t p : / / gen r ) i u ) .
gcot-getown.cdu

2. 
' I 'he 

f i rs t  a1;peal  rvas del ivcrct l  bv Stcfurn lJeyrrr  i r r  ear ly Noverrr l rc l  l { )89 on
t l r eA l cx : r l t c l e rp l a t . z i n l i as tBc l l i r r . ' l ' h r : s cco r r r l a l r l , r c : i r l , en t . i l l cd  F ' i i r t t t t se r l . and
(Fo r  o t t r - ( i o r r n t r y ) ,  appca rc< l  i r r  l n t c  Noveu rb t : r  l gU ! )  and  l a t e r  i n  i r  voh rn r t :
e r l i t e< l  bv  l ] o r che r l ,  S te i nk t : ,  a r r r l  \A i r t t k c  (  1994 ) .
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